N

! R TR} i -
. DOCUMENT”RESUME ! l
. ED 219 736 . ~ CS 006 769 - S
“TITLE - : ,Reading,yComﬁrehension,vand'Memory‘PrQCesses: ‘
> ~ Albstracts of Doctoral Dissertatyions Published in
"Dissertation Abstracts International,” January = .. S
o~ e . . . through June 1982 (Vol. 42 Nos. 7 through 12), . =~ =
. INSTITUTION .  ERIC Clearinghouse on Reading and Communication - ‘
- S ~ .- Skills, Urbana, 111, S R
PUBDATE -, 82 - R L
_NOTE "~ . == “13p‘;;Pages may be marginally legible.
EDRS PRICE  _ MFO01l/PCO1 plus,Pthage._'_, L
'DESCRIPTORS Academic Aptitude; Annotated Bibliographies; ‘
. ' : ;_Cognitivé'?rocesses1'Concept'Formation;'*Docto;al
'~ Dissertations;’ Elementary Secondary Education; - .
Memory; Mnemonics; Prior Learning; Questioning ‘
o ‘Techniques; Reading Achievement; *Reading i ;

. - Comprehension; *Reading Instruction; *Reading
B " Research; 3Recall (Psychology) - ' , _
ABSTRAET - W : | g
. ' This collection of -abstracts is part of a‘continuing
serias providing information-on-recent doctoral dissertations. The 21
titles deal ‘with a variety of topics, including the following; (1)

creativity as-.a mediating variable™in inferential reading _ ST ey
-~ comprehension; (2) teacher questioning-and student respomse R e
~interaction during portions of reading comprehension lessons; (3) °~ ° - - o
filtering and construction processes in the comprehension of text; - i

(4) sequential memory abilities and reading achievement; (5) the -
effect of -organizational pattern-on comprehension; (6) the ' - -
relationship of elaboragion, organization, and speed of processing to @ = .,
- text comprehension differences; (7) problems with masculine generics; = E
. (8) effects of prior knowledge and concept-building on good and poor . . :
‘readers' comprehension; (9)concrete-to-abstract instructional - P
progression, readiness, and language patterns; (10) students'; ’ a
oncepts of-reading and. their achievement in reading comprehension;
‘{11) first.grade students' understanding of reading terminology; (12)
'the contribution of prior knowledge, vividness of imagery, academic
ability, and "colorfulness" of passage to students' free recall; (135
" 'poor comprehenders' instantiation. of oral and written discourse; and
-.(14) effects of mnemonic strategy variations on students' recall.
“(mop) - - R A s |

@ . o -

N

' *i&*****£i*****i****g*i***f******fﬁ**i***iiiy***g***********k*i*******i
kT ‘Reproductions supplied by EDRS are the best that .can be made . *
* ’ from the original document. - S e

************4}**********;*@3*********u***x**********ig**************i**Y

\F\f/

, . L ’ .o . ! - -

’ . .




.
-

o . . : ' U.S. DEPARTMENT OF EDUCATION
T s . . Bk - NATIONAL INSTITUTE OF EDUCATION
. ‘ ; EDUCATIONAL RESOURCES INFORMATION

- CENTER (ERIC) e .
- : . M his document has been reproduced as .
4 Lt ’ ‘ I

eceived from the person or organization S
ofiginiting it. e

have been made to |mplove
. . reproductidn quallly .
St S \ 2
® Poings of-view or op»monsslalad in this docu- .

Nt do not necessarily represent official NIE EA
osition or policy.

L ED219736,

/ Reading, Com.prehsnsion_,’ and Memory Processes:

: . o '
/. i [ B
;

§

[

. / Abstracts of Doctoral Dissertations Published in Dissertation
S o Abstracts International, January through June 1982 (Vol 42
’ 12) o |
Nos. 7 through ) ‘ o e o
R .' o Compiled by the Staff S
Lo N .. of the" '
ERIC Clearinghouse on Reading and Communication Skills .

#

: "PERMISS!ON TO REPRODUCE THIS
MATERIAL HAS BEEN ‘GRANTED BY

Ihtemét_ional .

+ TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERJC)."

_L
L4

i 2 S606767
| it

B i ]
PAruntext provided oy enic [ . *




- - i L ' < b
o . N P ot . f -

. [ " Thé dissertation titles contained here are published with
o C permission of the University Microfilms International,

publishers. of Digsertation Abstracts International - T
; I - " (copyright 1982 by University Microfilms International) .-

L ~~  and may not be reproduced without their proper permission.

' . . . [
v . . . St . .
Fulloxt Providsd by ERIC 3 R
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| JHE EFFECTS OF .RHETORICALLY.BASED AND - ‘
. RHETORICALLY DEFICIENT PURPOSES FOR READING ON

"+ - CREATIVITY AS A MEDIATING VARMBLE IN INFERENTIAL
Order No. 8129909

READING COMPREHENSION

ANDERSSON, BILLIE VENTURATOS, Pu.D., University of New Orleans,
1881, 169pp.

The study investigated the relationship between creativity and
inferential reading comprehension of sixth-grade children. The
predictor variables were the creative abilities of the sbjects as
measureq by three divergent subtests of the Structure-of- Intetlect

“Abilities Test. The criterion variable was inferential reading ability
scores on 120 itema of an investigator-mads.test. It was hypothesized
that creative individuals would demonstrata siperior inferantial .
comprehension, regardiess of schema availability. Ability estimates
were calculated using latent trait methods, . s

: The subjects chosen for the atudy were 205 sixth-grade students
of two parochial schools, one in New Orleans and the other in New
York. Subjects were tested in groups of 20 to 30. Testing was
conducted one hour each day over a three day period. . -

Two ressarch questions were posed by the study: (1) Whatis the
relationship of schenfa accessibility t6 children's inferential reading
comprehension? and (2) Whatis the relationship of creativityto : -

* . children's inferential reading comprehenaion? It was hypothesized

that the multipie correlation batween test-free ability scores and the
crealivity variables would be zero. This null hypothesis was tested at’
the .05 level of statistical significance and the null hypothesis was
rejected. The results suggest that creative tatents contributeto ¢

inferential comprehension. f-the specific content of a passage is not
part of a person's experience, apparently, the creative individual is
more likely to form a new avenus of thought, organize material in a-,
different fashion and thus further expand comprehension of impficit
information. : S

‘

READING COMPREHENSION Order No. DA8211398
Bergaron, RosenT Kesser, Pu.D. The University of Connecticut, 1981,

173pp. i ;

Purpgse. This study focuses on readlrig comprehension as -
influenced by a rhetorically based or deficient purposa. A rhetorically

- bassd purpose provides a personally important reason to read. A
- rhatorically deficiant purpose is academicgny oriented. Purpo;e. in
" this study, is structured additionally with a’rhetorically based medium

of communication4nd a rhetorically based audience. A rhetorically
based medium of communication is one commonly used in gur
sociaty. A rhetorically deficient medium of communication-ialargely
confined to the classroom. A rhetorically based audience is one
appropriate for acknowiedging student accomplishments. A
inappropriate audience is rhetorically deflcient. _
The following quesations were addressed. Will reading
comprehension differ with a rhetorically based versus a rhetorically

deficient purpose? Will boys ogiris comprehend simitarty with
rhetoricaily based or deficient p sea? Will contrary rhetorical
purpases affect difierent maasured of comprehension?

. Procedures. One hundred ninety-two intermediate gra
werae stratifiad by sex and randomly assigned arhetorically based or
deficient purpose for reading an article about popcom. The
rhetorically based purpose suggested that popcorn would be
included in the school meny if students parformed well in .
understanding and recalling text. The rhetorically deficient purpose
stated that the information would be fun to read. Both groups :
parformed a sentance completion task and wrote an informal letter to
the school cook retelling what they learned and remembered. -

Factorial analyses of variance with age, standardized reading
ability scores, and verbal IQ scores as covariates provided the
statistical mathod for assassing deta. Independent variables were :
rhetorical trestment of purpose and sex. Depandent variables were
literal, retelling and combinad comprahension storea. .

Conclusions. The analyses at the p < 0.03 significance leval
indicate no difference in mean scores with respect to dependent
variablea. These resulita demonstrate that when a rhetorically based
or a rhetorically deficient purposs is structured with a rhetorigally
basad medium of communication and audiencs, no reading
comprehension differences occur. Findings suggest further that N
rhetarical purposa alone, a3 presentad, does not exert an overriding

motivational effétt. ‘ S
‘Future research might further defineate the effect of rhatorical -

QO »whan coupled with a dsficient communication medium and

students

COMPREHENSION .OF INFORMATION' IN PROCEDURAL
ASSEMBLY INSTRUCTIONS COMPRISED OF ‘PICTURES AND
TEXT A v Order No. DA8B210853
Bigcen, GeorGe Rosent, Pu.D, Coarneil University, 1982. 156pp. -

A comprehensive review of the research involving the usa of -
pictures with text to convey information reveaied inconsistént and
often contradictory findings. Thesa conflicting resuits were attributed
to various theoretical and mathodological flaws in most of this prior -
research. The main source of inadequacy was in the general failure to
describe the relevant characteristics of the stimull. This ressarch -
proposed severai remedies 1o the flaws in past research and in
particular developed a'method for describing and hence controlling
the relevant information in the materials: This method wastested -

. . empirically by examination of the effects of presenting various
. categories of information in either text, picture, or both,

The initial phase consisted of the development of ataxonomy of
categories of information that are present in procedural assembly
instructions. Next, thess categories of information wera combined in
various ways in thirty-six sets of instructions in order to test their
validity. Ong hundred ninéty-two subjects [eceived one of these saty
of instructions for two different assembly tasks. The number of errors

.and assémbly times wére compared among all instructional .
conditions and it was fgunid that the categories identified as important
may constitute the ‘necessary and sufficlent’ info?mation for o
successful execution of the instructions. Additionally, pictures weare

* -1ound to increase the speed of assambly when they conveyed sither .

spatiai or contextual information, and text was found to improve
accuracy when it conveyed spatial information. An exploratory »
investigation using eys movement moniforing techniques
demonsirated the utility of such procedures in.examining the reader-
material interaction Yuring reading. ° B

* The resuits of this ressarch wera discussed regarding thair .
implications for the preparation of instructional materials, the -
development of & theory of learning, and the design of fulure
investigations involving text and pictures. - )

s

. A STUDY OF TEACHER QUESTIONING AND STUDENT

RESPONSE INTERACTION DURING PRE STORY AND POST
'STORY PORTIONS OF READING COMPREHENSION

. LESSONS ( ' T OrderNo. 8202227
Bozsix, BevenLy Erame, Pu.D. University of Pittsburgh, 1881. 202pp.

. The purpose of this study was to determine the fypes of.solicitation
_ patterns exhibited by pre-sarvice and in-Service teachers as

" determined by the Question-Response Intéraction (QRI) instrument.

- The QR! was desigried as an obrervationaf instrument 1o nota the
solicitor, the type of solicitation, the antecedent relationship betwaen
question and response, the questioning strategy, the categories, the
types of questions, thq types of responses, and the ievel of support of
the responses. The study aiso determined the wait-time for responses
and the lengths of pre and post story portions for high and low
reading groups. .

Four volunteer in-service teachers and four volunteer pre-service
teachers from an inner city elementary school in western
Pannsyivania were the subjects. The setting was an open space
magnet school. There were five trained observers who were all
college graduates in elamentary education. Each observer
participated in three observation sessions prior to the collection of
dats. These sessions were part of the training program instituted
betore the study. The obsarvers collected data on tha QRI, taped %
(c)%mprehension lesson, and circled the appropriate categories o the

[ .

- The inter-observer agreement for the QRI was establis! d during

the first and third weeks of the expariment, The overall sefliability of

‘the QRI was .89. Each category was analyzed an:‘/?bﬁblmy for each

cell was determined in case further clarification o efinitions was

. needed. Content validity was established by four' examiners, These
examiners were all certified reading supsrvisors each of whom had at
loast ten years of classroom teaching exgerience.

_ Asecondary instrument used to gayxzrt addftional data was the -
Questionnaire: Reading Lesson. This instrument was distributed after
the study to insure conaistent behavior of the obsarved subjects,

Each subject-was observed teaching pre and post story portions of
reading comprehansion lessons to high and low reading groups.

ERIC* |




Theses groups were determined by the testing guidelings set by the
school district. An audio recording was made of each observation.

The results of the data indicated that a high percentage of

textually explicitquestions were asked of the low groups by the in- *
service teachers. Most of thess questions occurred during two and
fout block interactions. The high group was asked more textually
implicit questions and the responses to these questions were
supported. The low group responded with unsupported purpss or
unsupported verification responses. )

- The wait-time for the low group was less than the time given to the
high group. More time for discussion was noted for the high group
post story than the low group post story. ‘

The results of the Questionngire: Reading Lesson showed that in-
sarvice and pre-service teachers engaged in comprehension
assessmeant moreé often than in comprehension instruction.

The conclusion draiwn from this study suggested that the typas of
teacher questions wera.dependent upon the length of the interaction
block and the reading group type. As the length of the interaction
block increased, the questions for the high group became less *
textually explicit and more textually implicit. Whereas, for the
increased length of the interaction block for the low group. the
questions remained textually explicit. The types of responses
changed as the interaction block increased. For the high group more
of the responases were supported but for the low group most of the
responses remained unsupported. - '

The low group was denied the time to respond while the high
group was given longer time periods to respond.

" Teachers shouid be aware of the types of questions asked and

responges elicited from their students while examining the questions *

_for comprehension assessment or comprehension instruction. The
investigator aiso suggests that more wait-time be given to the low
reading groups. : : v .

K3 &
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FILTERING A;NID CONSTR,UETION PROCESSES IN THE _
COMPREHENSION OF TEXT _ S
Bunrng, ALan R, Pu.D. The University of Chicago, 1881. .

" The major goal of this study was fo detarmine if reading
comprehension consists of cartain internal processes (filtering and

conatruction) which are subject to certain extarnal influsnces (text
structure and prersading instructions). Filtering processes (input

“ salection and refriaval tailure) account for tha fact that people are not
‘able to retrievé'from memory all that they have previously read.

Conatruction processes account for the fact that people often
remamber {deas which were never explicitly stated in a text. It was
hypothesized that external factors, text structure and prereadin
Instructions, influence filtering and construction processes.

Specifically, it was predicted that (1) Explicit santances located high *

in the text structure would more likely ba flitared than thoss low in the
structure. (2). Implicit ideas located high in thg taxt atructure would
more likely be constructed than those low in the structure.

(3) Prereading instructions can influance filtering processes such
that memory for explicit sentances is improved at certain structural,
lsvels and impaired at others. (4) Prareading instructions can
influence construction processes such that memory far implicit ideas
is improved at certain atructural lavels and impaired at others. Certain

"relationships between ths semantic structure of individual sentences

in taxt and the semantic structyre of individual propositions in

. memory werae also studied. The final prediction was: () Propositions

are enriched during comprehension With additional samantic

.Information derived from laxical and contextual inferenceas.

Thres treatment groups were defined by the instructions given
prior to reading the passages. GD group was told they wouid
have to make genaral decisions and recommendations after reading

. the passagea, Tha SF group was told thay would have to answer.

questions about specific facts. The QA group was a neutral group told
only that thay would hava to answer questions. The GD instructions
wera intendéd to cause readers to filter and construct more heavily
fram superordinate levels in the text. Conversely, SF instructions
would resuit in more filtering and construction at subordinate lavels.
The QA instructions would lead to more balanced applications at all
lsvals in taxt. Tha dependent variables in the study ware verification
time, error rate, and passage reading time. oL

- Interactions involving Passage in several of the analyses indicated
that there may have been certain unforsean differences batween the

. ACHIEVEMENT IN-SECOND GRADERS

\ .

} . .
may have been the case. For the presumably more difficult pasasage.
hierarchical memory structures were less diflerentiated in terms of
level, only implicit propositi at superordinate lavels were likely to

-. have been constructed during reading, and instructions hagd no |

discernible effects on the filtering of explicit information: For the
presumnbly easier passage, memory representations wers more
ditterentfated in terms of leve!, implicit propositions at all levels were .
more likely to have been constructed during reading, and instructions
differentially offected the filtering of explicit information. The clearest .
finding was that'superordinate propositions in memory consisted of
explicit superordifaté information and certain lexical inferences
based on this information.- )

SEQUENTIAL MEMORY ABILITIES AND READING k
OrderNo. 81298496

Derp, Priute inwin, Pu.D. University of South Carolina, 1881. 128pp.

In a study of visual and auditory sequential memory abilities and
reading achievement 24 experimenter-desigried reconstruction tests
of saquential memory were administered to threa groups of white
middie class second grade boys of normal inteiligence (poor,
sverage, and good readers; n = 18 per group). The 24 tests were
varied according to presentation mode (auditory auccessive, visua!

".successive, or visual eéhcurrent), response mode (vocal or manual),
and stimulus content (pictures, digits, consopants, or words). An ~
analysis of variance found significant main eflects attributabla to
reading group, (presentation mode, and stimutus content, and also -

- found a num significant interactions. An intercorrelation matrix
and a factor analysis found the memory tests to be clozely related.
The total memory score was found to discriminats the three reading

- groups better than did a Henmon-Nelson 1Q acore. Nearly all of the

memory tests were significantly correlated with reading achievement.

i Strongest relationships to readirig were found among the visual
* concurrently presented memory tests using nonpictoral stimuli.

Practical Mplications and directions for future research were

‘discussed. L

“©
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REAbING COMPREHENSION ABILITY AND THE SOLUTION
OF ARITHMETIC WORD PROBLEMS Order No. a}o\i‘sas
GiLynn, K, Denise Muti. Pu.D. University of Georgia, 1981, 86pp.
Director: Ira E, Aaron .

The intent behind this study was to examine tha relative
contributions of two individual differance variables, reading
comprhension ability and arithmetic computation ability, to the
successful golution of arithmetic word problems. In addition, the

- éffects of two text variables, problem content (absence va. presence

of extraneous information) ang ayntactic structure (simple va.
complex, conditional sentences) were assessed. The performance
_measures were the number of problems correctly soived, the number
of problems correctly set up, and the total amount of tima spent

solving the problems, .

* - Two hundred sixth-grade students participated in the study. Their
scores on the Comprehensive Test of Basic Skills provided measures
of reading comprehension ability and arithmetic computation ability,
In order to assess the eflects of extraneous information and syntactic
structure. a 15-item arithmetic word probiem test was constructed.

" Four versions of the test were formed by combining the two variations -
of content (absance va. presence of extraneoys information) with the
two variations of structure (simple va. complex, conditional
sentences). Subjacts wers randomly assigned to one of the four
versions. - . '

Regression analyses indicated that reading comprehension ability,
arithmetic computation ability, and problem content accounted for
about 67% of tha variance associated with total correct answers and
set ups. Specifically, as students’ reading comprehension and
arithmetic computation abilities increased, so did the number-of their
correct answers and set ups. In addition, when extraneous o

information was absent, the numbpr of correct answers and set ups

 tended to be higher.

Reading comprehension ability and probism content togather
accounted tor a smail (13%) but significant amount of the vartance
associated with total solution times. As students’ reading

»

Q ) passages. Subject reports and empirical evidence suggested this

‘ '» ‘ ) 7 v ‘ : .ﬂ .,
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comprehension ability increased, their solution times decreased. ‘ THE RELATIONSHIP OF ELABORATION, ORGANIZATION

Also, when extraneous information was absent, solution times tended ' AND SPEED OF PROCESSING TO TEXT COMPREHENSION

tnbe less. - Cm . .
Y in short, the atorementioned findings suggest that both reading - D'FFERE@CSS IN ELEMENTARY SC“Q_OL CHILDREN
comprehension ability and arithmetic computation ability contribute : o N _Order No. DAB8206797
" to success in the solution of arithmetic word problems. The findings " » . Hess, ANOREw Murray, Pu.D. State University of New York af Albany,
aiso suggest that the presence of extraneous informationinthe -, -~ - 1981. 174pp. M

e - - ' b-“ o "'- . L ) ) . . )
%Ob:!‘:l’en f:) ;'1““ ‘azgz?uﬁmnﬁg‘m sﬁ?&ﬁi’ém sludents a-" ities Previous research has argued that children who differ in reading
‘e eliect of syn o , ‘ , - comprehension are less skilled (i.e., are siower) in speed of verbal
‘ ' processing generally ard in the rate of decoding more specifically. In

/ : ' A - ! current conceplualizations no expjanatory power is given to sentence

R . or thematic structure variables such as the child's ability to draw
THE EFFECT OF ORGANIZATIONAL PATTERN ON THE ggt"e::?n-sfg e::?:;::s o tsegogg ;:}g'i":omwon given, or to the
N A i rev
COMPREHENSION OF THIRD- AND. SIXTH-GRADE "READERS This study provided an extension of current theory and research in,’
e ‘ B ~OrderNo. DAB205917° an analysis ot the cognitive processes which are required in reading
"Havwanro, Kaistina GoRoon, PH.D. The Pennsyivania State University,
1881. 128pp. Adviser:' Emery P. Bliesmer :

comprehension. Factors related to both semantic processing and
speed of processing were investigated. In tha context of this research
: elaboration was ope@rationally examined through measures of
Past reading research has shown that passage drganizational pragmatic, inferential processing in both story and sentence
- patterns can affect reading comprehension. Sequential and cause- recognition tasks. Both facility in elaboration processes and stage at
" - eflect organizations are common patterns found in today'§lextbooks which inference occurs (1.e., encoding of retrieval) were investigated.
but have received little empirical attention. The purpase of the presant. ~ Organization was defined-as the readers’ sensitivity to the rated
study was to assess the effects of thess organizational pattamns and informational importance of an idea unit in the taxt bass during free .
passage difficulty (at- and above-qndoe' lovel) on :hde com&re?ensl‘o" recall of a short story. The speed of processing variable was
of third- and sixth-grade students, all of whom read at grade level. . ; withi;
Litera and inferential recal were essessed by & sentence-completion A examined within tha context of a more general versus a more
task; explicit and Implicit recognition were maasured by a statement .
recognition task. Each subject read three ssquential or cause-sffect

. restricted hypothests of apeed of procassing deficiencies. The
medsure for the test of the more general speed of processing

passages written at-, and threé passages of the same organiutlonq_!

pattern wrilten above-, grade levels. ’ :

deficiency was the child's latency scores on a cued sentente recall
" Separate anaiyses of variance were conducted to asie<s the |

task. In order fo investigate whether poor comprehenders evidance a
apesdoof processing deficiency in a more restricted dodiain (i.e.,

effects of Organizational P,&tem. Grade Level, and Passage Difﬂcul'n!

on each dependent measure: literal, inferential, expiicit, and implicit

qQuestion types. Two additional analyses examined the effect of Item

Type (santsnce complation and recognition) and Question Type

(verbatim and intarpretive), as weli a3 Grade Level and Organizational
- Pattern, for passages writtep at- and above-grade levals. i

Resuits indlcated that the sequential organization faciitated litera)
comprehansion but did not afiect comprehension as medsured by the.

othar question types. Ali subjects scored lower on the iiteral, implicit,
and explicit questions after reading pessages written above-gride
lavel than alter reading passages written at-grade lavel. For above.
grade-leve! passages. third-grade readers aiso scored significantly
lower on inferential questions as compared to sixth-grade readera.
Sixth graders scored significantly higher on explicit items than did -
third-grade readers. ' .
it was concluded that saquential organization,as textua)
. schemata, focused the reader's attention upon Information called for
" In the literal question. However, the proposed schemata did not lead
the readers lo interpretive thinking. Passage difficulty differentiatly
affectad complation of certain types of responses. Diflerences
between third- and sixth-grade readers suggested tnat the transition
to skilléd reading from beginning reading majNnvolvathe . - -
deveiopmsnt of a strategy of organizing words meaningtully and a
remembering strategy which facilitatas the comprehension of certain
tasks. . :

]

¥

decoding), vocalization latancles were obtainsd {or the decoding of
highly famillar words. Eighty-thres (83) subjecta participatad In the
investigation at each of two grade levels (Graded,8). - -

-Tha results of the analyses ylelded support for ssveral specific

: ‘aemantIc processing deficiencies for poor comprehendar, though _

the hypothesis of & general semantic processing deficiency was not
supported. Poor comprehanders racognized both axplicit information
and acceptable inferences iess frequently than their proficient peers.
Marked ditierences ware aiso observed between the fourth grade

‘poor and the sixth grade poor comprehenders in the children's ability

to correctly recognize contextugl inferencea. Thesa resuits ware
partially replicated in terms of gccuracy in recall on tha cusd

- sentence recall task with significant differences between the good

and poor comprehender groups for recall with explicitly stated
instrument cues and with significant differences between the poor
comprehender groups for recall of those sentances using impiicit
irStrumant cues, ‘ S
In free recall. poor comprehenders genarally recailed fewar idaa
units per story and edded significantly more unaccaptable thematic
intrusions in their reteilinga than did their proficient peers. However,

-the poor comprehenders at each grade level did demonstrate that
..they could organize presanted information using importance or

structural information to facilitats their retsiling of the presanted,
short stories. Tha resuits of the analyses related to speed of

© processing did yleld support for & ganeralized speed of processing

deficiency for the paor comprehenders. Both in spaed of dacoding
and rate of retrieval tha poor comprehanders demonstrated
significantly slower latencies than did the good comprehendara. This
genoralized speed of processing deficit points to the centraiity of this

-construct in research on.information processing dnd on

developmental and individual differencea.
This atudy supports tha position that deficits in the processes

» underlying reading comprehension might better be viewed as

multifaceted rather than as single dimensional deficits. Diffarential
transfer modeis of lsarning which predict that ditfarent abilities are
required at diflerant stages of tearning a particular skill, offer @ more
adequate description of the multi-faceted needs of children with.
deficiencies in reading comprshansion. v iy Sy
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THE PROBLEM WITH MASCULINE ‘GENERICS: THEIR USE
IN COMPREHENSION Order No. DAB20D7209
Kunner, Mary Wiirman, P.D.. The Ohio State University, 1981,
15Spp. Adviser: Professor Victor Rentel .

Sentence/picture matching studies of generic understanding have
traditionally focused on the forrT of the generic term asthe -
independent variable (as causai) rather than on the subjects. The
. study points out that this is dus'to their externalist dfientation: the
", -notion that words put Ideas in people'y heada. Such a position
ignores the contribution of subject cognition thereby confounding -
conclusions’about the nature of comprehension.  _ '
The experimental procedure of the presant study is similar to the

- previous sentence/picture matching studies; however, it focuses on
the subjects as the independent variable. Results of the procedure
and ensuing case studies support the claim that the relation between
the form of the term and the comprehension of it is nejther simple nor
salf-avident: contrary to previous studies, it Is shown that ]
comprehension is, in part, a function of subject cognition rather than
the form of test terms. That is, subjects imposed meaning on words,
not vice versa. Specifically, the form that meaning took was found to
be governed by stage of logical maturity (age) and rhetorical point of

-

viaw (sex). The “meaning™ referred to above is rather a broad index of .

complexity which includes a range of literal to figurative -

comprehension in the form of concrete (icohic) to abstract (collective

or androgynous) figures tasted. it was found that older subjects
preferred the more complex ‘generic’ forms whereas the younger -

.subjects preferred the simplex iconic forms. it was further determined

that the referance of generics includes a rhatorical factor in that
subjects tended to include themseives in the referent choice by sex.

Whereas a series of ANOVA's were used to confirm the broad
aspects of comprehension, the case studies detailed the interplay
between subject cognition and other factors which determined the
comprehension of specliic test items. it i3 shown that v
sentence/picture matching tasks of this type are seriously flawed in
design and underlying assumptions. Thesa are problems of validity
which can be compensated for to some extent by eficiting seif-reports
of understanding ang reasoning strategies.

" AN INVESTIGATION OF ng RELATIONSHIP BETWEEN
COGNITIVE FLEXIBILITY AND SIXTH-GRADE READERS'*
COMPREHENSION OF PRINT -OrderNo. DAB205239

Larontaine, Rov Anpaew, [l Pu.D. University of Merylend, 1981,
147pp. Supervigor: Dr.Ruth Gamer -~ |

The present study was conducted as a means of investigating the
relationship between cognitive flexibllity and reading comprehension.
The ETS Different Uses Test XU-4 was administered to 273 sixth- -
grade students from a middie school in Charles County, Maryland.
Sixty-four students were selected from the initial subject pool to
participats in two aubsequent resasrch sessions. On the basis of thelr
performance on the Difierent Uses Test XU-4 and teacher judgment of,
their decoding and encoding proficiencies, subjects were assigned to
one of two treatment groups (i.e., high cognitively-flexibie readers and
low cognitively-flaxibie readers). Subjects in both groups were
sysiemically assigned comprehension-task materials which were
‘designated as being either a strong match or a, weak match to the
subjects’ varbalized prior knowledge. It was anticipated that
differances in comprehansion-task performance would be observed
between: (1) high and low cognitive-fiaxible readers, and :
(2) subjects whoshad been assigned strong-match material and
subjects who had assigned weak-match material. The resuits of
the present study indicate no statistically significant differencé
between the comprehension-task parformance of ‘high and low
cognitivaly-fiexible readers. However, the results do indicate a

tistically significant difierance between the comprahenaion-task

ormance of subjects who were agaigried strong-match material-
and subjects who were assigned weak-match material. Finally,
implications for research, theory, mathodology, and ciassroom
practice are discussed. L ‘

Q

effects, '

-
-
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THE EFFECTS OF.PRE-READING AND DURING READING
INSTRUCTIONAL STRATEGIES ON THE' READING '
COMPREHENSION OF HIGH SCHOOL ‘AUTOMOTIVE .
MECHANICS STUDENTS ..~ OrderNo.DAB211500
Ler, Howano Daxter, Pw.D. University of Minnesota, 1981. 214pp.

Purpose of the Study. The purpose of the study was to investigate
the effectiveness of two instructional strategies, pre-reading and
during reading upon the reading comprehansion of industrial arts”
Qtlomotive mechanics students, - .. ' .

cedures. Twe experiments were conducted in this study. In the
firat, B4 automotive mechanics students wire randomly assigned to -
one of thred treatmeng groups, pre-reading. (E, ), during readipg (E,)
rand control (C). Students read the chapte? according to'treatnient,”’
took a pést:test, performed a laboratory activity and tqok a quiz

+ designed to measure comprehansion of laboratory activity. The

second experiment was a treatment replication with a differant
chapter. Students read the chapter according to treatment, took a
post-test and an attitude survey designed to measure treatment

Findings and Conclusions. Two research questions were .

addressed, The first asked if tteres was any difference between E, and

" Ep va. G. Analysis of the data in the first experiment and supported by

resuits in the sacond experiment indicated a significant difference in’
mean scores on ttmmprehensionvpost-test favoring the
experimantal trea t groups E, and E;. Evidence from the study did
not support transfer of the reading treatment to the laboratory achity.'

* butdid indicate a significant difference favoring the experimental

treatment groups on the laboratory quiz. Al h E
on the attitude sealewemdiﬂmen'z&vonnnt?:;gypt:;mmﬁtg
tréatment groups, the difference was not significant. - .
'Thq second reserach question compared the sffacts of Eyva'E,.
§vndence from the Arst experiment and supported by the second
indicated that there was no difference batween E, and E; on the post-
test, laboratory activity or laboratory quiz. However, subjects in the €;
9roup scored significantly higher than subjects in the E, group on the
attitude acale. - i ; ’
Based on the findings, the following conclusions are made:
(1) Pre-teaching vocabulary (pre-reading) and the use of study
Quides (during reading) can be developed and used successfuily to

S—

lacilitate reading co ] &ducation textbook
materials. (2) Exposure of subjects to pre-reading and during reading
sirategies can transfer to subjects; comprehansion of laboratory
actlvities. (3) Subjects indicated a more positive attitude toward the
,re:ging Quide which required active responses by subjects as they
read. . : .

¢ 2

THE EFFECTS OF MNEMONIC STRATEGY VARIATIONS ON
STUDWS' RECALL OF POTENTIALLY CONFUSABLE - -
PROSE PASSAGES . Order No. 8124621
McConmuiex, coqnnm Bem, PH.D. The University of Wigsconsin'. '

Madison, 1081. 150pp. Supervigor: ‘Professor Joe! R. Levin

Two hundred and twenty elghth-grade students were
! ) t
blographies of fictitious people which were consut'is:cted .%r:l;atg g
Students were Instructod to usa a prose-
learning mnemonic tcc:’n&‘g;ae basad on the keyword memu::to aid
1 ormation in the passages. Each key ’
student was provided instruction in one of three vagriatlon: of gsy;” ord

. keyword mothod, djftering in terms of the organizatiorof mnemonic

images prolfuced by the'imagery instructions. On the ‘
[ N other hand, the
control studernits wero Instructed to use their own best method to help

" them remember the information. All three variations of the keyword

instruction resuited in significantly higher lsvela of
' recall (as
measured by a short-answer test) in comparison to the co(ntrol

)
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THE CONTRIBUTION OF PRIOR KNPWLEDGE, VIVIDNESS
OF IMAGERY, ACADEMIC ABILITY AND COLORFULNESS OF
PASSAGE TO STUDENTS’ FREE RECALL OF LITERAL AND
CONSTRUCTIVE INFORMATION

" Pavne, ADa Mary WiLson, Eo.D. Unlversny of Kentuchy, 1981 109pp.

The purposs of this study was to investigate several factors which

may explein the variation in.readers’ recall of & passage. These
factors were read®rs’ prior knowtedge of a passage topic, their
predispaosition to image vividly, their general academic abifity, and

v

Order No. 8129756

" and instruction are dlscuased

4 )

their having read a neutral or colarful passage. Specific research  *

questions involving these factors were raised relat.ive to subjects’
reading of a neutral or colorful passage.

A passage about a half inning of a basaball game was chosen for
the subjacts to read. A colorful version of thils passage was crested by

the addition of descriptive words and the use of more colortul verbsto

‘replace thosa in the original neutral passage. Tests of prior

" knowledge of bassbal information and vividness of imagéry were
administered to the subjects, college freshman and sophomores. at
the ime they read either the neutral or colorfulpassage. Scora tor
- academic ability were taken from studsnts’ records.

Writtén recalls of the neutrat or eolorful passage were amlyzed'
propositionally. Propositiona) text bases of subjects’ recalls were
compared to text bases of.the passages in order to count the number
of fitaral and constructive propositions in each recall. in addition,
literal and constructive propasitions which were descriptive were
counted and included in analyses of the data. -

.. The results indicate that pripr knowledge of the topic of the
" passage is the beat predictor of the amount of litera) and constructive
information in recall df either a neutral or colorful passage. When
litera! and constructive descriptive information in recalls was
analyzexd, levels of significance increassd for prior knowledge. The
findings indicate that colortuiness of pasiage was marginally
significant for recall of literal descriptive information. A test ordering
effect for literal infformation was found when the test of vividness of
imagery was administered bejore the passags. '

The impiications of this y are that reading materiats in
unfamiliar subject areas should be introduced in the widest possible
context to involve any prior experiences or background which
students may have. Another implication (s that colorful material may
ucﬂltlta memory for literal aw : i

. ¢lementary schools in Cookavilie, Tennessee, The children were

. \‘{
)}

* . decoding/word pronounciation and as procedures typical of

classroom instructional practices; the poor comprehenders’ views of
listening were characterized with a focus on listening as being a
“meaning-gatting” process.
Possibie explanations of the reauits of the investigation, the nlture
of the response methods. and the impliclbons for theofv research,

I3
- 3
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FIRST GRADERS' UNDERSTANDING OF READING AND,
READING msmucrnoum. remmot.ocv
e @rder No. oaezosasa

RoeenTs, LEsue LEws, Eo.D. The University of Tennessee. 1981
137pp. Major Professor: J.E. Alexander

The'purpase of ths study was to determine how a group of normal
age firat graders, who had completed a year of kindergarten,
‘developed in their understanding of reading and reading instructional
termmology during their first year of formal reading instruction. A
series of experimental tasks was used to gather quantifiable data’
about.children’s understariding of the terms letter, sound, word, and
sentence, and interviews were conducted to gain insight into
children's thinking about the reading process. Additionally, selected
children were observed during periods of reading lnstructlon in their
normal classroom situations. -

Participants in the study were 60 firat graders, 30 boya and 30
girts, chosen by a stratified random sample mathod from

L%

tested and interviawed individually during thé first of school and
~ atths end of two consecutive 12-week intervals ther&arter.

it was found that prior to formal reading instruction, many first
gradera did not have précise or conventional meanings for the terms
fetter, sound, word, and sentence. There was a tendency among
these children to confuse latters with numbers and symbagls, to
confuse phonemes with words and tetter names, to confuse words
\Mth letters, to be unaware of printer’s space as the boundary
between written words, and to be unfamiliar with the congept of a
gantance, :
?’ During the normal course of reading instruction most chudren .
ncmeved clgrification of these concepts, but some remained unsure

Aruitoxt provided by Eic:

AN INVESTIGATION OF POOR coupézuenoens'
INSTANTIATION OF ORAL AND WRITTEN DISCOURSE FOR

 BASY AND MORE DIFFICULT MATERIALS

. o : "~ OrdetNo. DA8205259
Rms. Ronato Hanny, Pu.D. Unlvoralry of Maryland, 1881. 15499.
Supervisor: Or, 8eth Davey ¥

The primary aim of this study was to investigate the instantiation . .
process’in poor comprehenders. Specifically, the study examined two

" factora, material difficuity and mode of presantation, which could -

affect poor comprehenders’ ability to instantiate, In addition, a
seconddry purpose of the study was to examine in an interview task
poor comprehenders’ views of reading and listening processes. - *

The subjects were drawn from a poputation of eighth grade poor
comprehenders from a junior high school in subyrban Maryland. The
subjects ware selected based on teacher judgment and subjects’
scoring in the second and third atanines of the reading o
comprehension subtest of the /owa Tests of Basic Skills.

‘For the instantiation task 12 sats of santences were developed.
Each subject read thres aasy and thres more difficuil sentence sets

- and listened to'thres easy and threo more difficult sentence sets:

Following the reading of or listaning to a sentence set, each subject
was presanted with three resgonse methods; free recall, cued recall,
and pictorial recognition. The resulls of the instantiation task revealed
gignificant differences betwaen easy and more difficuit materials after
reading in the thres response mathods. Significant differences were
8i30 found between easy and more difficult mgteriaia after listening in
fre racall and pictorial racognition: in comparing reading and
istening diflerences fos easy and more difficult materiats, aignificant
differances were revaaled only in cued racall for the easy materials,
The direction pf tha differences in cued recal! was in favor of feading.

For the interview tagk, nine questions were utitized to describe the
subjects’ view of reading and listening. Thrée questions were warm
--" n-zeatlons. thres question were about the subjects’ viaw of the

l: KC ng process: and three questions were about the subjects’ view of

stening proceas. The resuits of the interview task suggested that
comprehenders primarily characterizé their view: of reading as

——

ER

A

d exact meanings for ssveral months. The terms /atter and word

' became clear to most children before the terma sound ond sentenre.
The concept of sound as a phoneme was difficuit for these first-

grader to understand, and about one third of them continued to
confusa sounds with letter names throughout thé yess. Over haif of
thesa firat graders considared a singie tina of print to be asentence |
sitar soveral months of reading instruction. Recognition of printer's
space as the gafient cue for word boundary developed rapidly as
reading instruction progressed, although the tandency for some
-children to reject short words as individual units contintted
throughout the yes?

" Interviews indicated that thesa beginning first gradera varied, -
considerably in their understanding of thé nature and purposay of
‘reading and in their abliity to convey this understanding in
spontaneous conversation. After several weeks of reading inatruction
mast children idantified “knowing the words® as the main attribute of.,
good reading. Their favored atrategy for dealing with an unknown
word was to “sound it out.”

Using apecially prepared observation lnszenta the investigator
was abte to record the behavior of individual children during reading
inatructional periods but was unable to verily a connection batween
demonstrated confusion about instructional terminology and
wbsequant reading behavior,

-
.

)
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A, META-ANALYTIC STUDY OF THE FACTORS OF READING
" COMPREHENSION

Sioens, Many BETH Opreaman, PH.D. -The Unlvorslry of Floﬁdl. 1881.
139pp. Chairman: Dr. William R. Powell k

The purpose of thisinvestigation was to examine the dlu of
existing ressarch studies in reading comprehension in order to ;
synthesize and identity the constituent factors involved in the reading
* comprehension process. Seventeen studies were located that

-investigated the constituent factors of reading comprehenaion and’

‘provided the necessary data for inclusion in this study. The studies

used subjects ranging in age from nine to adult.sThe total sample size

was n = 28,593 The sample size was determined 1o be representative

_.of the United States with reSpect to geographlcal regionand -

- socioeconomic status. ‘

Eight &kills from the saventeen studies met the criteria for

Linclusion in this investigation. These skills were identified ax:

(1) context, (2) sequence, (3) main thought, (4) facts, (5) reasoning,

.. (8) inference, (7) literary devices, and (8) writer's purposa, intent,
and point of view. An 8 x 8 intercorrélation matrix of Pearson Product

moment correlations was then constructed for mata. analyah. .

Utilizing the meta-analylic procedure, Hypothesis |; The synthests
of the refationship of the identified reading comprelvansion skills will

_ show that tha skills are not related to each other, was investigated.

' The meta-a resulted in an intercorrelation matrix of Pearson
correlation coefficiants that were all moderately correlated with each
other. All of the intercorrelations were ghown to be posnlva wilth a
range of .27.between the highesiof Bsandmelowestdu ;
{uncorrected for attenuation).

Hypothesis Il: There is no dme,renco in the amount of common
factor variance explained bstween a single factor solution and a
rhulti-factor solution was investigated utiizing the principal
‘components method of factor analysis. The. reaultlno test foadings -
indicated that one factor accounted for-60 percent of the total

variance. All sight skills were highly loaded on factor one which was
dentified as gencral comprehension.

- Thus, the results of thia study shéw that the eight conslnuem skiils,
a identified through a aynthesis of the literature, were actually. .
measuring one factor, general reading compréhension. Thesa results
lend support to the theory that reading comprehension is a unitary -
ability rather than a combination of spécific skilla.

& ' " r

' EFFECTS OF PRIOR KNOWLEDGE AND CONCEPT-BUILDING
ON GOOD AND POOR READERS' COMPREHENSION OF
EXPLICIT AND IMPLICIT RELATIONS OrderNo. DAB206429

SvivasTan, Euuen Louise Suimw, Pu.D. Universily of Minnssota, 1681, -
X8pp.

This study explored the roles of prior knowledge, reading ability
and concept-building instruction in reading comprehension.

Ons hundred third-grade students blocked on reading abiiity first
were given prior knawiedge assazaments on which they made word
associations and statements about five word-concapts important to
three science readings and answered ganeral and apcclﬂc proba
about information presented. ’

One sxperimental trestment group made word associations and
used those associations in discussions of set relations and properties
of state and function. Another treatinent added discussion of poasible
relationships among word-concepta. Thres other treatments were
controls for the Hawthome eflect and time on topic.

Immediate and delayed comprehansion testy consisted of the
sams five text-based and flve knowledgoe-based questions presented
. indiflerent orders. Responses were judged for quality and source.

Correct comprehension scores genarated under lanient and strict
systems and responss source scores were dependent variables.

Concaptual and Informational knowledge showed equivalent
strengths of relationship with correct comprehsansion. Within. gro‘p
. _correlation coefficients betwesn total prior knowledge and correct
comprahansion scores ranged from .42 to .84, withone of .18 on a
strictly scored defayed test. Accounting for reading ability dropped
values by 20r 3.

Pnar knowledge and readirig abiiity as measured by ctoze test

Ordor No. DA8203721

. elements, rudlnea. and parsdigmatic Imautm structure.

conect cgmprehonsion On two selecuona. r valu& were hngher for
cloze scores and delayed strict scres, while on the final article prior.
knowiedgs showed a stronger relltionship with leniently acored ’
delayed test resuita.

Concept-building treatmants dld not uﬂect the source nor

‘generally, the quality of responses given to comprehension quesllon.s

On one salection; the Concepts end Relations treatment may have
interfered with immediate comprehension scored leniently. While
several factors may explain the lack of concept-building benefits,

* short-term instruction an knowledge structures probably isnota .
vmble allematwe to knowledge acquired gradually, s

A

CONCRETE TO ABSTRACT INSTRUCTIONAL PROGRESSION
READINESS, AND LANGUAGE PATTERNS: - AN *
INTERACTIONAL ANALYSIS / Ord.r No. 81 29479
TavLOn, STEPHEN EDWARD, PH.D, Unﬁmral(y of South Ccrollna.1981

78pp. -
) The effects of lnatmctlona! progresslon. rudineaa. and language
nfamined and podsithe
yEsigated. A rangorm sample of -
120 firat-grade students whd were €i1{§f ready for school or at risk for ...
school difficulties aecarding to regsfits of the Cognitive Skills
Assessment Battery, Caro§*-ersion, was drawn from two
eastern South Carolina sghool districts, one which sarves primarily
.urban students and one which serves primarily rural students.
Prellmlnnry testing designated the subjects as elther syntagmatic in
(ahguage pattern (resulting in responses to stimulus words which
could precede or follow the stimulus in normal syntax) or
paradigmatic (resulting in responses to stimulus words with . .
repiacement words bearing § superordinate, part-whols, coordinate,
or contrasting relationship to stimull). The subjects were given .
iratruction in reading recognition with word pairs of three sequences:
concrete-to-absiract, abstract-to-concrate, of random pairs in twelve
treatment conditions formulated by leve! of lhstructional progression,
leval of readinéss, and level'of language paftom. Results of analysis of
variance and Duncan Muitipls Range tests indicate significance of the
main effects without significant intaractions among the three factors.
Findings confirmed the results of earller studies suggesting thatinitial
reading instruction s positively facilitated by concrateness of verbal*

*

RELATIONSHIPS OF ELICITED ORAL AND WRITTEN,
LANGUAGE WITH READING COMPREHENSION SCORES -
AMONG NINE: TO TWELVE YEAR-OLD CHILDREN

, : Ordor No. 8200983

WA oe, Wnuuu Aurnrep, Eo D. Northern Illlnols University, 1881,
134pp..

The purpose of the study was 1o invmﬂgme the rqlationshlm of
children’s oral and written language with their reading
comprehension scores. The sample inciuded 108 children, agos nina,
ten, eloven, and twsive. Stimulus pictures were used to elicit.oral and
written language sampies.

The language samples were anaiyzed to assess the T-units, total -
words, dependent clauses, a subordination ratio, words per T-unit,
and words per clause. Reading comprehension scores wers the
children's scores on the lowa Test of Basic Skiils, Subtest R.

Statigtical analyses showed the mean number.of oral T-units is
significantly correlated with reading comprehension acores {or all
subjects a3 wall as the ten- 'and eleven-year-old group, The mean

‘ number of written T-unils was significantly correlated with reading

_scores for only the nins-year-oid group.

The number of words par oral clausa and written clouse ia
significantly correlated with reading comprehension,

The number of oral'noun clauses was dgniﬂcaptly correlaled with
resding comprehension scores. -

The number of words per written clauss is the best _single predictor
of reading comprehension scores, lccountlng for about 10 percent of
the variance in reading scores.

When only ord variables are used fo predict reldlno scores, the
number of words per oral clalise is the best single predictor,

-

2 acnauﬂy showed equivatent strengtha of relationship with
l: C 1 1 ‘_lccountlno for about 7 ncrunt of the variarice of scores."




- -
N

. { . .
when Snly the written measures were usad, the number of words -

per written clause and the number of writtan noun clauses accounted _

for about 12 percant of the variance in reading scores. .
in this study, better ceaders used fewer T-uhita in their oral ®

language than poorer resders. Better readefs used more words per

clause in their oral language. Better readers used more words per

writien clsuse, : ,

' Ora) and wiitten language production is related to reading >

comprehension. The present research indicates that both oral and

writien language measures can be usetul tools in evaluating

children's reading achievement. : o

.
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LIDENTS' CONCEPTS OF READING AND THEIR
ACHIEVEMENT (N READING COMPREHENSION :
T . I . OrderN0.8127738
Wonrigy, CaroLve Juencensuayen, Ep.O. University of lllinols et
Urbana-Champaign, 106%. 304pp. '

A major purposs of this study was to determine if a difference,
independent of intalligencs, axists be the reading
comprehension of elementary schoal students who have more
adequate concepts of raading and students who have iess adequate
concepts of reading. The achisvement of this purposa was guided by
the following ressasch qusstions: (1) Do second grade students who
have more adequste concapts of reading have hijher gommm
achievement, as measured by reading comprahension subtest .
than second grade students with similar Qs who have less sdequate
concepts of reading? (2) Do THih grade students who have more
. adequate concapts of reading have higher c_omnnhtminn
. schisvement, es measired by reading comprehension subtest scores,

. than {iith grade studants wilh similar IQs who have lexs adequats
concepls of reading? (3)- i there e relationship betwesn the degres of
rnemucy of students concepts of reading and grade lsvel?

Procedure. Threa twenty minute individual intervisws wero

conducted by ihe ressarcher with twenty second grade lg twenty
filth grade ts to aasezs their concepts of reading.. '
interview was guided by a questionnaire. The first quastionnaire

- consisted of open ended resding concept questions; the second
consisted of text ssmples and specific reading concept questians
related to the text sampies, and the third qusstionnaire consisted of
workbook axercises and specific reading concept questions related
to the particulas workbook itam. The student'a responses to solected
questionnaire items were considered to reflect a “more adequate
concept of reading” il they inciuded one or more refersnces to

* comprehansion. ' :

_Rasufts. A difterence was found between the reading
comprehengion of elementary school students who have more
adequate concepts of reading and stugdents with similar 103 who have
iesa sdequate concepts of reading. This difference was significant at
the .05 lavel in four of six analyses for sacond grade students and in
six of six anglyses for fiith grade students. For second grado studants

this diffgrence was significant when adegquacy of resding concept wes

sssessed by responses to Questionnaire 2, Def/nitiona of Reeding In
Resction to Reeding Specilic Texta, ot by a total score basad on
responaes (o all three questionnaires. For fiith grade students this
difference was significant when sdequacy of reading concept was
asseassd by responsss to "What is reading?” (Questionnaire 1). by
responses to Questionnaire 2, or by a totel score based on responsas
to all three questionnaires. In ail cases the analysis of covariance
results were suppornasd by the partial correistions. -

The relationship between the dsgree of sdequacy of siudents’
concepis of reading and ondmvu was found to be significant by
one of three chi-square tests by two of titree { tests. When
resding concept adequacy was aszssied by reaponses 10 )
Questionnairs 1, chi-square results and 1-tes! rezults were significant.
vwhen releling concept adequacy was assasssd by reaponses to all
three qussiibnnaires, (-test resuits were significant. » :

Conclugions. Thare is a diflerefice, independent-of Intelligence, |
betwesn the rasding comprohension of elementary school students

/

o

e

who have more adequate concepts of readin ; N
ny ! 0 and students who have
less adequate cohcepts of reading, The data partially support the first

7 and third conciusions and tully support the second conclusion:

(1) Second grade students who have more adequate

resding hlve higher reading compreheansion me.onu mg:‘dc:rpl:ed
studants with aimilar IQs who have Jess adequate concepts of
reading. (2) Fifth grade students who have more adequate concepts
of ;aadlnq have higher reading comprehension than fitth grade
students with similar (Qs who have {exs adequate concepts of .
resading. (3) There is a relationship between the degree of adequacy
of students’ concepts of reading and grade level. :
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